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Student Code of Conduct 

Every student succeeding 
Every student succeeding is the shared vision of Queensland state schools. Our vision shapes regional and 

school planning to ensure every student receives the support needed to belong to the school community, 

engage purposefully in learning and experience academic success. 
Queensland Department of Education  

State Schools Strategy 2019-2023 

http://ppr.det.qld.gov.au/


Purpose 

 

  

The Columboola Environmental Education Centre Code of Conduct sets out the 
responsibilities and processes we use in our school to promote a productive, effective whole 
school approach to discipline.   

Our strength is our commitment to providing a safe, respectful and disciplined learning 
environment for all students, staff, parents and visitors. Programs offered are designed to 
meet the specific needs of students from each visiting school and contribute toward powerful 
and valuable learning experiences. We do this through: 

• Building students respect for “self, others and place”; 

• Developing a desire for deep understanding and lifelong learning; 

• Preparing young people to become caring and reflective citizens; 

• Supporting students to become actively involved in their school and broader 
community;  

• Building students’ confidence in their relationships others; 

• Developing student’s physical, emotional and intellectual capabilities; 

• Developing respect and empathy toward sustainable values and practices; 

• Authentic learning experiences that link with key priorities and policies and curriculum; 

• Acquiring values supportive of their lifelong wellbeing.  

Each staff member has responsibility to ensure there is progress toward these values for every 
student. Caring and responsible behaviour is integral in assuring a safe and respectful learning 
environment for all and protection for the environment. 

 Contact Information 

 

Postal address: 25 Boort-Koi Road Columboola Queensland 4415 

Phone: 07 46658166 

Email: admin@columboolaeec.eq.edu.au 

School website address: Columboolaeec.eq.edu.au 

Contact Person: Sean Mead (Principal) 

 Endorsement 

 

 

Principal Name: Sean Mead 

Principal Signature:  

Date:  
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Whole School Approach to Discipline 

 

 
Everyone brings their own sets of personal beliefs to a school community.  These beliefs 

influence their decisions, behaviour and social practices.  It is reasonable to expect that not 

everyone will share the same sets of beliefs, and this contributes to a richly diverse social 

environment in each school.  It can also contribute to differences in expectations and force us 

to reflect on our own understanding of what we consider acceptable and unacceptable.  We 

encourage any student or parent to make an appointment with the principal to discuss the 

model of behaviour support. 

Multi-Tiered Systems of Support 
Columboola Environmental Education centre uses multi-tiered systems of support (MTSS) as 

the foundation for our integrated approach to learning and behaviour.  MTSS is a preventative, 

differentiated model grounded in practical strategies, targeted planning and data-informed 

decision-making. Based on a problem-solving model, in MTSS school staff match increasingly 

intensive interventions to the identified needs of individual students. 

Tier Prevention Description 

 
1 

All students (100%) in the school receive support for their academic and 
behavioural development.  Focus is on the whole-school aspects of the Australian 
Curriculum in safe and supportive environments.  This involves: 

 

• teaching behaviours in the setting they will be used 

• being consistent when addressing challenging behaviour, while taking 
developmental norms and behavioural function into account  

 
2 

Targeted instruction and supports for some students are more intense that Tier 
1 services, providing more time and specialisation in services from a range of 
visiting school-based staff to enable students to meet the required academic and 
behavioural standards.   

 
Tier 2 supports build on the lessons provided at Tier 1, and may prevent the need 
for more intensive interventions. Tier 2 supports are provided to small groups of 
students with similar needs, offering more time and/or detailed instruction on the 
Australian Curriculum or particular aspects of Behaviour expectations. The types 
of interventions offered at this level will vary according to the needs of each 
school’s student body, but all have certain things in common: 

 

• there is a clear connection between the skills taught in the interventions 
and the school-wide expectations 

• interventions require little time of classroom teachers and are easy to 
sustain 

• variations within each intervention are limited 

• interventions have a good chance of working (e.g., they are “evidence-
based” interventions that are matched to the student’s need). 
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3 Individualised services for few students who require the most intensive support 
a school can provide.  These are usually delivered in very small groups or on an 
individual basis.  
 
Tier 3 supports continue to build on the lessons and supports provided at Tiers 1 
and 2, becoming more individualised and more intensive until teams can identify 
what is needed for a student to be successful. Tier 3 supports are based on the 
underlying reasons for a student’s behaviour (their FBA) and should include 
strategies to: 

 

• PREVENT problem behaviour 

• TEACH the student an acceptable replacement behaviour 

• REINFORCE the student’s use of the replacement behaviour 

• MINIMISE the payoff for problem behaviour 

 

Consideration of Individual Circumstances 
Staff at Columboola EEC take into account students’ individual circumstances, such as their 

behaviour history, disability, mental health and wellbeing, religious and cultural considerations, 

home environment and care arrangements when teaching expectations, responding to 

inappropriate behaviour or applying a disciplinary consequence. 

In considering the individual circumstances of each student, we recognise that the way we 

teach, the support we provide and the way we respond to students will differ.  This reflects the 

principle of equality, where every student is given the support they need to be successful.  For 

example, some students need additional support to interpret or understand an expectation.  

Others may benefit from more opportunities to practise a required skill or behaviour.  For a 

small number of students, the use of certain disciplinary consequences may be considered 

inappropriate or ineffective due to complex trauma or family circumstances.  These are all 

matters that our teachers and principal consider with each individual student in both the 

instruction of behaviour and the response to behaviour. 

Our teachers are also obliged by law to respect and protect the privacy of individual students, 

so while we understand the interest of other students, staff and parents to know what 

punishment another student might have received, we will not disclose or discuss this 

information with anyone but the student’s family.  This applies even if the behavioural incident, 

such as bullying, involves your child.  You can be assured that school staff take all matters, 

such as bullying, very seriously and will address them appropriately.  We expect that parents 

and students will respect the privacy of other students and families. 

If you have concerns about the behaviour of another student at the school, or the way our staff 

have responded to their behaviour, please make an appointment with the principal to discuss 

the matter. 

Differentiated and Explicit Teaching 
 

Columboola EEC is a disciplined school environment that provides differentiated teaching to 

respond to the learning needs of all students.  This involves teaching expected behaviours 

and providing opportunities for students to practise these behaviours. Teachers reinforce 

expected behaviours, provide feedback and correction, and opportunities for practise. 
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Teachers at Columboola EEC vary what students are taught, how they are taught and how 

students can demonstrate what they know as part of this differentiated approach to behaviour. 

These decisions about differentiation are made in response to data and day-to-day monitoring 

that indicates the behavioural learning needs of students. This enables our teachers to 

purposefully plan a variety of ways to engage students; assist them to achieve the expected 

learning; and to demonstrate their learning. 

There are three main layers to differentiation, as illustrated in the diagram below. This model 

is the same used for academic and pedagogical differentiation. 

 
 

Columboola EEC try and work within the established frameworks and processes of our visiting 

schools as we find this provides less disruption to visiting student learning. 

Focused Teaching 
 
Focused teaching involves revisiting key behavioural concepts and/or skills and using explicit 

and structured teaching strategies in particular aspects of a behaviour skill. Focused teaching 

provides students with more opportunities to practise skills and multiple opportunities to 

achieve the intended learning and expected behaviour. Columboola EEC work collaboratively 

with visiting school staff and regional support staff to provide focused teaching.  

Intensive Teaching 
 

Intensive teaching involves frequent and explicit instruction, with individuals or in small groups, 

to develop mastery of basic behavioural concepts, skills and knowledge.  

Some students may require intensive teaching for a short period, for particular behaviour skills. 

Other students may require intensive teaching for a more prolonged period. Decisions about 

the approach will be made on an individual basis and based on data collected from the visiting 

teacher or teachers, and following consultation with the visiting school.   

Legislative Delegations 

 

Legislation 

In this section of the Columboola EEC Student Code of Conduct are links to legislation which 

influences form and content of Queensland state school discipline procedures.   

• Anti-Discrimination Act 1991 (Qld) 

• Child Protection Act 1999 (Qld) 

• Commonwealth Disability Discrimination Act 1992 

• Commonwealth Disability Standards for Education 2005 

• Criminal Code Act 1899 (Qld) 

• Education (General Provisions) Act 2006 

• Education (General Provisions) Regulation 2017 

http://www8.austlii.edu.au/cgi-bin/viewdb/au/legis/qld/consol_act/aa1991204/
https://www.legislation.qld.gov.au/view/html/inforce/current/act-1999-010
https://www.legislation.gov.au/Details/C2016C00763
https://docs.education.gov.au/node/16354
https://www.legislation.qld.gov.au/view/html/inforce/2018-03-16/act-1899-009
https://www.legislation.qld.gov.au/view/html/inforce/2018-05-01/act-2006-039
http://classic.austlii.edu.au/au/legis/qld/consol_reg/epr2017396/
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• Human Rights Act 2019 (Qld) 

• Information Privacy Act 2009 (Qld) 

• Judicial Review Act 1991 (Qld) 

• Right to Information Act 2009 (Qld) 

• Police Powers and Responsibilities Act 2000 (Qld) 

• Workplace Health and Safety Act 2011 (Qld) 

• Workplace Health and Safety Regulation 2011 (Cwth) 
 

Delegations 
Under the Education (General Provisions) Act 2006, state school principals are responsible 

for “controlling and regulating student discipline in the school”.   

Principals are afforded a number of non-delegable powers to assist them to meet this 

obligation, including the authority to suspend, exclude or cancel the enrolment of a student at 

the school.  These decision-making responsibilities cannot be delegated to other staff in the 

school, such as deputy principals.   

The details of these responsibilities are outlined in the legislative instruments of delegation 

and instruments of authorisation provided below: 

• Education (General Provisions) Act 2006 Director-General’s 
delegations 

• Education (General Provisions) Act 2006 Minister’s delegations 

• Education (General Provisions) Act 2006 Director-General’s 
authorisations 

• Education (General Provisions) Regulation 2006 Minister’s 
delegations 

• Education (General Provisions) Regulation 2017 Director-General’s 
delegations 

 
  

https://www.legislation.qld.gov.au/view/html/asmade/act-2019-005
https://www.legislation.qld.gov.au/view/html/inforce/current/act-2009-014
https://www.legislation.qld.gov.au/view/html/inforce/current/act-1991-100
https://www.legislation.qld.gov.au/view/html/inforce/current/act-2009-013
http://www8.austlii.edu.au/cgi-bin/viewdb/au/legis/qld/consol_act/ppara2000365/
https://www.legislation.qld.gov.au/view/html/inforce/2018-07-01/act-2011-018
https://www.legislation.gov.au/Details/F2011L02664
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20delegations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20delegations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Ministers%20delegations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20authorisations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20authorisations%20under%20Education%20(General%20Provisions)%20Act%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Ministers%20delegations%20under%20Education%20(General%20Provisions)%20Regulation%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Ministers%20delegations%20under%20Education%20(General%20Provisions)%20Regulation%202006.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20delegations%20under%20Education%20(General%20Provisions)%20Regulation%202017.pdf
http://ppr.det.qld.gov.au/pif/authorities/Authorities%20and%20Delegations/Director-Generals%20delegations%20under%20Education%20(General%20Provisions)%20Regulation%202017.pdf
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Disciplinary Consequences 

 

 

The disciplinary consequences model used at Columboola Environmental Education Centre 

follows the same differentiated approach used in the proactive teaching and support of student 

behavioural expectations.   

The majority of students will be confident and capable of meeting established expectations 

that are clear, explicitly taught and practised. In-class corrective feedback, sanctions and rule 

reminders may be used by teachers to respond to low-level or minor problem behaviours.  

Some students will need additional support, time and opportunities to practise expected 

behaviours.  A continued pattern of low-level behaviour can interfere with teaching and 

learning for the whole class, and a decision may be needed by the class teacher to refer the 

student to the school administration team immediately for determination of a disciplinary 

consequence.  

For a small number of students, a high level of differentiated support or intensive teaching is 

required to enable them to meet the behavioural expectations.  The determination of the need 

will be made by the principal in consultation with staff and other relevant stakeholders. On 

occasion the behaviour of a student may be so serious, such as causing harm to other 

students or to staff, that the principal may determine that an exclusion from further camp 

involvement is necessary as a consequence for the student’s behaviour.  Usually this course 

of action is only taken when the behaviour is either so serious as to warrant immediate removal 

of the student for the safety of others, and no other alternative discipline strategy is considered 

sufficient to deal with the problem behaviour. Exclusion of students from camp programs is 

completed in conjunction with the visit school’s staff members and Principal. The visiting 

school is required to arrange the logistical exclusion and liaise with the students caregivers.   

The differentiated responses to problem behaviour can be organised into three tiers, with 

increasing intensity of support and consequences to address behaviour that endangers others 

or causes major, ongoing interference with class or school operations. 

Differentiated 
CEEC teacher/visiting teacher provides in-class or in-school disciplinary responses to low-

level or minor problem behaviour.  This may include: 

• Pre-correction (e.g. “Remember, walk quietly to your seat”) 

• Non-verbal and visual cues (e.g. posters, hand gestures) 

• Whole class practising of routines  

• Ratio of 5 positive to 1 negative commentary or feedback to class  

• Corrective feedback (e.g. “Hand up when you want to ask a question”) 

• Rule reminders (e.g. “When the bell goes, stay seated until I dismiss you”) 

• Explicit behavioural instructions (e.g. “Pick up your pencil”) 

• Proximity control  

• Tactical ignoring of inappropriate behaviour (not student) 

• Revised seating plan and relocation of student/s 
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• Individual positive reinforcement for appropriate behaviour 

• Class wide incentives 

• Reminders of incentives or class goals 

• Redirection 

• Low voice and tone for individual instructions 

• Give 30 second ‘take-up’ time for student/s to process instruction/s 

• Reduce verbal language  

• Break down tasks into smaller chunks 

• Provide positive choice of task order (e.g. “Which one do you want to start with?”) 

• Prompt student to take a break or time away in class 

• Model appropriate language, problem solving and verbalise thinking process (e.g. “I’m 

not sure what is the next step, who can help me?”) 

• Provide demonstration of expected behaviour 

• Peer consequence (e.g. corrective feedback to influential peer demonstrating same 

problem behaviour) 

• Private discussion with student about expected behaviour 

• Reprimand for inappropriate behaviour 

• Warning of more serious consequences (e.g. removal from classroom) 

Focussed 
CEEC teacher/ visiting teacher is supported by other school-based staff to address in-class 

problem behaviour.  This may include: 

• Individual student behaviour support strategies (e.g. Student behaviour plan) 

• Targeted skills teaching in small group 

• Detention 

• Verbal Behavioural contract 

• Counselling and guidance support where applicable  

• Self-monitoring plan 

• Stakeholder meeting with visiting staff members, parents and visiting school 
principal  
 

Intensive 
School leadership team work in consultation with Student Support Network to address 

persistent or ongoing serious problem behaviour.  This may include: 

• Removal of student from timetabled activities where serious problem 
behaviour is deemed to put students, staff or others at risk. 

• Exclusion of a student from Columboola EEC programs for the duration of 
the camp. 
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School Policies 

 

 

Temporary removal of student property 
 

The removal of any property in a student’s possession may be necessary to promote the 
caring, safe and supportive learning environment of the school, to maintain and foster mutual 
respect between all state school staff, students and visitors.  

Principal  
Ensures state school staff are aware of the responsibilities outlined in this procedure that must 
be followed when temporarily removing student property, including that: 
 

• consent is not required to search school property such as lockers, bags, tents or 
laptops that are supplied to the student through the school. 

• consent is required from the student or parent to open, examine or otherwise deal 
with the temporarily removed student property. For example, without the consent of 
the student or parent, principals or state school staff who temporarily remove a mobile 
phone from a student are not authorised to unlock the phone or to read, copy or 
delete messages stored on the phone. 

• where there is suspicion that the student has a dangerous item (for example, a knife) 
in their school bag, principals or state school staff should seize the bag immediately 
and remove it from the student’s access prior to seeking search consent or calling 
the police. Under no circumstances should the student be permitted to go into the bag 
themselves.  

• under normal circumstances, principals and state school staff members are not 
permitted to search student property (e.g. a student’s school bag) unless they have 
the consent of the student or their parent. 

• under emergency circumstances only, such as a need to access an EpiPen for an 
anaphylactic emergency, principals or state school staff may need to search a 
student’s property without the student’s consent or the consent of the student’s parents. 

• principals or state school staff do not have the authority to search the person of a 
student, if a search is considered necessary the police should be called to make such 
a determination. 

 
Students Must not bring property onto school grounds or other settings used by the school 
(e.g. camp, or sporting venues) that: 
 

• is prohibited according to the school’s Student Code of Conduct 

• is illegal (e.g. drugs such as cannabis, ecstasy, or amphetamines) 

• puts the safety or wellbeing of others at risk (e.g. knife, firearm, handcuffs, or replica 
firearms) 

• does not preserve a caring, safe, supportive or productive learning environment (e.g. 
baton, nunchaku, or club) 

• does not maintain and foster mutual respect (e.g. printed materials with offensive 
language or extremist propaganda). 

 
Items removed from students whilst on camp under the direction of Columboola EEC staff will 
be given to the Visiting Schools Camp Organising Teachers. Students must collect their 
property as soon as possible when advised by the visiting principal or state school staff it is 
available for collection. 
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Use of mobile phones and other devices by students 

Digital literacy refers to the skills needed to live, learn and work in a society where 

communication and access to information is dominated by digital technologies like mobile 

phones. However, the benefits brought about through these diverse technologies can be easily 

overshadowed by deliberate misuse which harms others or disrupts learning. Columboola 

EEC may provide time within a program that allows students to use supplied hand-held digital 

technologies. Visiting students are encouraged not to bring hand held digital devices, including 

mobile phones on program.  

Responsibilities  

The responsibilities for students using mobile phones or other devices at school or during 

school activities, are outlined below.   

It is acceptable for students at Columboola EEC to use hand held digital devices for:  

• assigned class work and assignments set by teachers 

• developing appropriate literacy, communication and information skills 

• authoring text, artwork, audio and visual material for publication on the intranet or 

internet for educational purposes as supervised and approved by the visiting school 

• conducting general research for school activities and projects 

• communicating or collaborating with other students, teachers, parents or experts in 

relation to school work 

• accessing online references such as dictionaries, encyclopaedias, etc.  

• researching and learning through the department's eLearning environment 

Whilst using these devices, students must: 

• be courteous, considerate and respectful of others when using a mobile device 

• switch off and place the mobile device out of sight during classes, before and after 

school, and during lunch breaks unless the device is being used in a teacher directed 

activity to enhance learning 

• seek teacher's approval where they wish to use a mobile device under special 

circumstances. 

It is unacceptable for students at Columboola Environmental Education Centre to:  

• use a mobile phone or other devices in an unlawful manner 

• use a mobile phone in technology-free designated spaces or times  

• download, distribute or publish offensive messages or pictures 

• use obscene, inflammatory, racist, discriminatory or derogatory language  

• use language and/or threats of violence that may amount to bullying and/or 

harassment, or even stalking  

• insult, harass or attack others or use obscene or abusive language 

• deliberately waste printing and internet resources 

• damage computers, printers or network equipment 

• commit plagiarism or violate copyright laws 

• ignore teacher directions for the use of social media, online email and internet chat 

• send chain letters or spam email (junk mail) 
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• knowingly download viruses or any other programs capable of breaching the 

department's network security 

• use in-phone cameras anywhere a normal camera would be considered inappropriate, 

such as in change rooms or toilets 

• invade someone's privacy by recording personal conversations or daily activities 

and/or the further distribution (e.g. forwarding, texting, uploading, Bluetooth use etc.) 

of such material 

• take into or use mobile devices at exams or during class assessment unless expressly 

permitted by school staff. 

At all times students, while using ICT facilities and devices supplied by the school, will be 

required to act in line with the requirements of the Columboola EEC Student Code of Conduct. 

In addition students and their parents should: 

• understand the responsibility and behaviour requirements (as outlined by the school) 

that come with accessing the department’s ICT network facilities 

• ensure they have the skills to report and discontinue access to harmful information if 

presented via the internet or email 

be aware that: 

• access to ICT facilities and devices provides valuable learning experiences for 

students and supports the school's teaching and learning programs 

• the school is not responsible for safeguarding information stored by students on 

departmentally-owned student computers or mobile devices 

• schools may remotely access departmentally-owned student computers or mobile 

devices for management purposes 

• students who use a school's ICT facilities and devices in a manner that is not 

appropriate may be subject to disciplinary action by the school, which could include 

restricting network access 

• despite internal departmental controls to manage content on the internet, illegal, 

dangerous or offensive information may be accessed or accidentally displayed 

• teachers will always exercise their duty of care, but avoiding or reducing access to 

harmful information also requires responsible use by the student. 

• Columboola EEC take no responsibility for the loss or damage of any personal ICT 

device that may occur whilst on program.  

 

Preventing and responding to bullying 

 

Columboola EEC uses the Australian Student Wellbeing Framework to promote positive 

relationships and the wellbeing of all students, staff and visitors at the school. 

Our staff know student learning is optimised when they feel connected to others and 

experience safe and trusting relationships. Students who feel secure are more likely to be 

active participants in their learning and to achieve better physical, emotional, social and 

educational outcomes. Teachers who feel valued and supported are more likely to engage 

positively with students and build stronger connections within the school community. Parents 

who are positively engaged with their child’s education leads to improved student self-esteem, 

https://studentwellbeinghub.edu.au/resources/detail?id=dd6b5222-d5c5-6d32-997d-ff0000a69c30
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attendance and behaviour at school.  Enhancing the wellbeing of students and their educators 

delivers overall long-term social, health and economic benefits to the Australian community. 

 
 
 

1. Leadership 
Principals and school leaders playing an active role in building a 
positive learning environment where the whole school community 
feels included, connected, safe and respected. 
 

2. Inclusion 
All members of the school community actively participating in building 
a welcoming school culture that values diversity, and fosters positive, 
respectful relationships. 
 

3. Student voice 
Students actively participate in their own learning and wellbeing, feel 
connected and use their social and emotional skills to be respectful, 
resilient and safe. 
 

4. Partnerships 
Families and communities collaborating as partners with the school 
to support student learning, safety and wellbeing. 
 

5. Support 
School staff, students and families sharing and cultivating an 
understanding of wellbeing and positive behaviour and how this 
supports effective teaching and learning. 

 
Bullying 
 

The agreed national definition for Australian schools describes bullying as 

• ongoing and deliberate misuse of power in relationships through repeated verbal, 

physical and/or social behaviour that intends to cause physical, social and/or 

psychological harm; 

• involving an individual or a group misusing their power, or perceived power, over one 

or more persons who feel unable to stop it from happening; 
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• happening in person or online, via various digital platforms and devices and it can be 

obvious (overt) or hidden (covert). Bullying behaviour is repeated, or has the potential 

to be repeated, over time (for example, through sharing of digital records); 

• having immediate, medium and long-term effects on those involved, including 

bystanders. Single incidents and conflict or fights between equals, whether in person 

or online, are not defined as bullying. 

Behaviours that do not constitute bullying include: 

• mutual arguments and disagreements (where there is no power imbalance) 

• not liking someone or a single act of social rejection 

• one-off acts of meanness or spite 

• isolated incidents of aggression, intimidation or violence. 

However, these conflicts are still considered serious and need to be addressed and resolved.  

At Columboola EEC our staff will work to quickly respond to any matters raised of this nature  

Columboola Environmental Education Centre - Bullying response flowchart for 

teachers 

Please note these timelines may be adjusted depending on the unique circumstances and risk 

associated with each situation. This is at the professional judgment of the staff involved. Where 

possible, Columboola EEC will work with visiting schools to follow their schools response to 

bullying plan. Where one is not present Columboola EEC will enact the Bullying Response 

Flow Chart (appendix 1). 

Appropriate use of social media 
Columboola EEC acknowledges the growing popularity of social media both as a 

communication and educational tool and supports its appropriate use. It also acknowledges 

the potential for damage to be caused (either directly or indirectly) to students, families and 

staff through the inappropriate use of social media. Students must understand they are 

responsible for the content they publish on social media platforms so it is important they 

understand what is expected of them while using social media.   

Visiting teachers may choose to post updates on Camps based at Columboola EEC on the 

visiting schools facebook sites and associated webpages, ensuring that they follow their 

schools appropriate use of social media guidelines.  

In an instance of cyberbullying Columboola EEC will refer all matters directly to the visit 

schools teacher and their Principal. Visiting schools will enact procedures in line with their 

schools Cyberbullying Response Plan. Where one is not present Columboola EEC will enact 

the Cyberbullying Response Flow Chart (appendix 2). 
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Restrictive Practices 

 

In some very rare situations, where there is immediate risk of physical harm to the student or 

other people, and when all other alternative strategies have failed to reduce the risk, it may be 

necessary for staff to use restrictive practices. The use of restrictive practices will always be 

as a last resort, when there is no other available option for reducing immediate risk to the 

student, staff or other people. Restrictive practices are not used for punishment or as a 

disciplinary measure.   

The department’s Restrictive practices procedure is written with consideration for the 

protection of everyone’s human rights, health, safety and welfare.  There are six fundamental 

principles: 

• Regard to the human rights of those students 

• Safeguards students, staff and others from harm 

• Ensures transparency and accountability  

• Places importance on communication and consultation with parents and carers 

• Maximises the opportunity for positive outcomes, and 

• Aims to reduce or eliminate the use of restrictive practices. 

Very rarely restrictive practices will be planned and visiting staff will employ, when necessary, 

pre-arranged strategies and methods (of physical restraint/ mechanical restraint/ clinical 

holding) which are based upon behaviour risk assessment or clinical health need and are 

recorded in advance. The use of planned strategies will only be where there is foreseeable 

immediate risk consistent with the Restrictive practices procedure. 

Seclusion will not be used as a planned response and will only be used in serious 

circumstances for managing an unforeseeable situation in an emergency. It will be used for 

the shortest time possible and in a safe area that presents no additional foreseeable risk to 

the student. In such emergencies, a staff member will observe the student at all times and 

seclusion will cease as soon as possible.  

Following the use of any restrictive practice, a focused review will help staff to understand how 

they responded to the risk in any incident that involved the use of a restrictive practice. Staff 

will consider whether there are other options for managing a similar situation in the future. This 

strategy works well for reducing the use of restrictive practices. Any incidents of restrictive 

practices will be recorded and reported in line with departmental procedures. 
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Critical Incidents  

 

It is important that all school staff have a consistent understanding of how to respond in 

emergencies involving student behaviour that seriously endangers the student or others. This 

consistency ensures that appropriate actions are taken to ensure that both students and staff 

are kept safe.  

A critical incident is defined as an occurrence that is sudden, urgent, and usually unexpected, 

or an occasion requiring immediate action (e.g. in the community, on the road). The aim in 

these situations is to bring the behaviour of the student under rapid and safe control.  It is not 

a time to try and to punish or discipline the student; it is a crisis management period only. 

Staff should follow the documented plan for any student involved in regular critical incidents, 

which should be saved and available for staff to review in OneSchool/MyHR WHS site. 

For unexpected critical incidents, staff should use basic defusing techniques: 

• Avoid escalating the problem behaviour: Avoid shouting, cornering the student, moving 

into the student’s space, touching or grabbing the student, sudden responses, sarcasm, 

becoming defensive, communicating anger and frustration through body language. 

• Maintain calmness, respect and detachment: Model the behaviour you want students 

to adopt, stay calm and controlled, use a serious measured tone, choose your 

language carefully, avoid humiliating the student, be matter of fact and avoid 

responding emotionally. 

• Approach the student in a non-threatening manner: Move slowly and deliberately 

toward the problem situation, speak privately to the student/s where possible, speak 

calmly and respectfully, minimise body language, keep a reasonable distance, 

establish eye level position, be brief, stay with the agenda, acknowledge cooperation, 

withdraw if the situation escalates. 

• Follow through: If the student starts displaying the appropriate behaviour briefly 

acknowledge their choice and re-direct other students’ attention towards their usual 

work/activity. If the student continues with the problem behaviour, then remind them of 

the expected school behaviour and identify consequences of continued unacceptable 

behaviour. 

Debrief at an appropriate time when there is low risk of re-escalation, help the student to 

identify the sequence of events that led to the unacceptable behaviour, pinpoint decision 

moments during the sequence of events, evaluate decisions made, and identify acceptable 

decision options for future situations. 
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Appendix  

 

Appendix 1 - Bullying response flowchart for teachers 
 
 
 

  

Key contacts for students and parents to report bullying: 
Level 1 – Visiting school teachers/Columboola  

Level 2 – Columboola EEC Principal 

Level 3 – Columboola EEC Principal and Visiting School Principal 

First hour 

Listen 

• Provide a safe, quiet space to talk 

• Reassure the student that you will listen to them 

• Let them share their experience and feelings without interruption 

• Engage visiting school staff. If you hold immediate concerns for the student's safety, let the 

student know how you will address these. Immediate in this circumstance is where the staff 

member believes the student is likely to experience harm (from others or self) within the next 

24 hours 

• Support the visiting school staff member to ask the student for examples they have of the 

alleged bullying (e.g. hand written notes or screenshots) 

• Write a record of your communication with the student 

• Check back with the student to ensure you have the facts correct 

• Visiting staff teacher to enter the record in OneSchool  

• Notify visting school Principal the concern is being investigated 

Day one 

Document 

• Assist visiting school staff to gather additional information from other students, staff 

or family if required 

• Review any previous reports or records for students involved 

• Make sure you can answer who, what, where, when and how 

• Clarify information with student and check on their wellbeing 

Day two 

Collect 

• With the visiting teachers, evaluate the information to determine if bullying has occurred or if 

another disciplinary matter is at issue. Engage visiting school Principal if deemed necessary. 

• Make a time to meet with the student to discuss next steps 

• Ask the student what they believe will help address the situation 

• Agree to a plan of action and timeline for the student, parent and yourself 

Day three 

Discuss 

• Visiting school teacher to Document the plan of action in OneSchool 

• Complete all actions agreed with student and parent within agreed timeframes 

• Monitor the student and check in regularly on their wellbeing 

• Seek assistance from student support network if needed 

Day four 

Implement 
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Appendix 2 - Cyberbullying Response flowchart for teachers 

 


